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Introduction

Experiential Learning

Activities in the Babysitting Beginnings
project follow a model known as the
experiential learning model. The steps
in this model are specific and sequen-
tial, and they encourage youth to try
to do the activity before being told or
shown how. Reflection and applica-
tion questions ask the youth to share
what they did, process what was most
important about the experience, gener-
alize the life skill and babysitting skill
to their own lives, and think through
how they could apply the skills to a new

situation.

Youth learn best through trial and error
and practice. As they learn and discover
new concepts and skills on their own,
they feel chat they are competent and
capable of succeeding. The greatest gift
adult leaders can give youth is to help
them realize that they are capable of
learning and mastering new skills.

Experiential Learning Model

Experience
the activity;
perform,
5 / do it \ 2
Apply y
what was learned Share
the results,

to a similar or
different situation;
practice

reactions,
observations
publicly

Process
by discussing,
looking at the
experience;
analyze,
reflect

Generalize
to connect the
experience to
real-world
examples

How Youth Learn

Not all of the youth with whom you
work will have success or make progress
at the same rate. The following learning
characteristics are guidelines to help
you plan activities that are appropri-
ate for the age of youth in your group.
Remember that these are guidelines,
and not all youth of the same age will
be at the same developmental stage

at the same time. You will need to be
sensitive to diverse personalities and

abilities.

Babysitting Beginnings is recommended
for youth who are in grades 6 and older.
Before age 12 tol3, most youth are not
mature enough nor have the decision-
making skills required to be responsible
for other children.

Grades 6 to 8

Young teens at this developmental stage
vary widely. Growth spurts beginning
with adolescence occur at a wide range
of ages, with girls usually maturing
before boys. These rapid changes in
physical appearance may make some
teens uncomfortable. Faster-developing
teens may feel thrust into a more adult
world they didn’t choose. Slower-devel-
oping teens may be uneasy about their
lack of changes.

Young teens move from concrete to
more abstract thinking. Playing with
ideas is as much fun as playing sports.
Ready-made solutions from adults are

often rejected by young teens in favor
of finding their own solutions. Leaders
who provide supervision without inter-

ference will do well with this age group.

Small groups provide the best oppor-
tunity for young teens to test ideas.
Justice and equality become important
issues. Opinions of peers become more
important than those of parents and
other adults. Teens enjoy the social
interaction and acceptance they receive
in groups.

As puberty approaches, young teens
begin a roller-coaster ride of hormones
and emotions. This time period seems
to present the biggest challenge to a
young person’s self concept. These
youngsters face so many changes that
they hardly know who they are. Young
teens begin to test values and seck
adults who are accepting and willing
to talk about values and morals. Adults
can help by providing self-discovery
activities that lead young teens to self-
knowledge.

At this stage, adults should continue

to avoid comparing young people with
each other, and should be careful not to
embarrass them. Young people want to
be a part of something important and
have opportunities to develop respon-
sibility.




Grades 9 to 12

Most teens of this age know their own
special abilities and talents. In most
cases, they’ve already adjusted to the
many post-puberty body changes. Mid-
teens tend to be wrapped up in them-
selves and their peer group rather than
family, teachers, and other adults. Rela-
tionship skills are usually more devel-
oped. Dating increases. Acceptance by
members of the opposite sex is of higher

importance.

Mid-teens begin to think about the
future and make realistic plans. Their
vocational goals influence the activi-
ties they select. Teens set goals based
on their personal needs and priorities.
Any goals set by others generally are
rejected. As they master abstract think-
ing, they can imagine new things in

ways that sometimes challenge adults.

These teens usually can initiate and
carry out their own tasks without
supervision. In your 4-H group, they
can help younger members plan and
complete their projects. They should
be encouraged to take on this role. A
leader can be helpful by arranging new
experiences in areas of interest to teens,
but must be sure to allow for plenty of
input from them. The leader should
play the role of advisor/coach for inde-
pendent workers.

(Adapted with permission from Electric
Excitement, 4-H CCS Electric Design
Team)

Developing Life Skills

Through the Babysitting
Beginnings Project

Babysitting Beginnings is a complex
project that teaches many life skills, in
addition to babysitting techniques. In
particular, the following life skills are

addressed:
Making Decisions

Importance of the life skill

Youth who make good decisions will
learn to recognize how their personal
values influence their decisions and
those of others. Youth learn to develop
an individual decision making process,
to set priorities, to make informal deci-
sions, and to evaluate their own deci-

sions.

Ideas for developing

and practicing the life skill

Give youth experience in identifying
their own values that influence deci-
sions. To practice decision making,
youth need to have opportunities to
identify problems, gather relevant infor-
mation, compare and select alternative
solutions, and explain reasons for their
decisions. Allow youth to debate deci-
sions that are not the same, anticipate
results of different decisions, and dis-

cuss consequences.

Communicating with Others

Importance of the life skill

Youth who have learned to com-
municate well with others are able to
exchange ideas and information clearly
and minimize confusion for themselves
and others. Their personal relation-
ships tend to be satisfying, as they share
feelings honestly, resolve conflict in
healthy ways, and can both give and
receive support from others as situations
change.

Ideas for practicing the life skill
Give youth experience in communicat-
ing in a variety of ways. Include oppor-
tunities for verbal and nonverbal (body
language) communication through art,
music, drama and more. Encourage
public as well as personal communica-
tion. Offer opportunities for exchang-
ing ideas, sharing feelings, and encour-
aging other youth—even those who are
different from themselves.

Problem Solving

Importance of the life skill

Youth with this skill can identify a
problem, assess the circumstances, gen-
erate possible solutions, and experiment

with and evaluate appropriate solutions.

Ideas for practicing the life skill
Give youth opportunities to identify
and resolve problems, and to reflect
on the consequences of their actions.
There are many role-play scenarios in

this project that will engage youth in

problem-solving situations.
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Session 1: Babysitting Responsibilities

This session is designed to introduce
your group to the responsibilities of
babysitting and the expectations of a
babysitter. There are several activity
suggestions from which to choose. You
might not have time to do all of them.
Select those that will work best for your
group or that are the most interesting
to you. Many of the activities in each
session rely on inviting resource speak-
ers to come to your meeting. Be sure to
follow up with a thank-you note from
the kids and/or you.

Activity Suggestions

1. Discuss with the group favorite mem-
ories from early childhood. What
were the babysitter’s favorite games,
toys, sitters, caregivers? Why were
they favorites? (About 10 minutes)

2. Brainstorm ideas of babysitter’s
responsibilities. (About 15 minutes)

3. Role play babysitter arriving at the
house. (About 5 minutes)

4. Invite an older teen who is currently
babysitting to talk to your group
about how he/she conducts the busi-
ness aspect of the babysitting job.
(About 15 minutes)

5. Visit a day care center or preschool,
if possible, while in session. Observe
how the children get along with the
other children, play with toys, etc.
(Variable: Helper must schedule a field

trip.)

6. Introduce the “Babysitting Tool
Kit.” Encourage the babysitters to
start planning items to include in
their kit. Kits will be shared during

the last session. (About 5 minutes)

You will need:

e Nametags
e Pencils
e Folders

e Completed Babysitting Tool Kit




Session 2: The Business of Babysitting

Review safe ways of finding a babysit-
ting job and what a babysitter needs to
know before taking a job.

Activity Suggestions

1. Invite a parent of a young child to

attend a meeting and discuss parental
expectations when hiring a sitter. If
possible, the parent could bring a
child along. (About 15 minutes)

. Review the Babysitting Information

Form/Babysitting Record. Discuss.
(About 10 minutes)

Begin a babysitting portfolio, as
described in the member’s guide.
Supply paper, folders, or other sup-
plies to start the project. At the ses-
sion, the babysitters may want to

just decorate the cover of a portfolio.

(About 15 minutes)

You will need:

e Copies of the Babysitting Information
Form/Babysitting Record.

e DPaper supplies for a portfolio

e Markers, crayons, colored pencils
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Session 3: Understanding Children

You may choose to divide this session
into two because of the amount of
information and activities to choose
from. Try to include at least one activity
from each section. Feel free to replace a
creative activity or nutritious snack with
one of your own favorites. Don’t forget
to check out the 4-H Web site at
padh.cas.psu.edu for additional activity

suggestions for all of the sessions.

Activity Suggestions

1. Demonstrate feeding, diapering,

dressing, holding, and putting a
baby to sleep. Use a doll or invite a
parent who is willing to bring his

or her baby to meet with the group.
Have the parent demonstrate how
to hold a baby’s head, feed and dia-
per the baby, and interact with the
infant. Have the babysitters practice
holding the doll and changing a dia-
per. (About 45 minutes)

. Have babysitters bring food and

discount store newspaper advertise-
ments to the meeting. Identify the
items you would need to buy to take
care of a baby. Calculate the cost of
meeting the baby’s physical needs
(i.e. diapers, wipes, food, formula,
clothing, etc.) for one month. (About
30 minutes)

. Talk about what to do if you have

children in your care who are dif-
ferent ages. How do you keep every-
body safe and happy? (Abour 15

minutes for discussion)

. Role play a babysitter dealing with a

child who won’t turn off the televi-
sion and get ready for bed. Explore
possible solutions to other problem
behaviors. (About 15 minutes)

You will need:

Life-sized doll or real baby
Diapers

Baby wipes

Burp cloth

Doll clothing

Newspaper ads

Lined paper

Calculators
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Session 4: Fun with Children

Activity Suggestions

1. Invite a children’s librarian to your
meeting. Ask him/her to bring good
read-aloud books to share with the
babysitters. Each babysitter should
practice reading aloud to a partner
using books brought by the librarian.
If you can’t get a librarian to come to
the meeting, you might want to hold
a meeting at the library and have the
babysitters select some books. Child
care providers are another great
source of information on child care
and may be willing to share infor-
mation with your group. (About 40

minutes)

Tips for Reading Aloud

e Choose a comfortable place to read.
Make sure that the light is good and
the children can see the pictures.

e Read slowly. The most common mis-

take readers make is to read too fast.

e Use expression when you read. Chil-
dren love it if you make your voice
growly like Papa Bear’s! Nothing is

more boring than a monotone.

e Talk about the pictures. Ask the
children to find and point to some-
thing on each page.

e Talk about the story when you are
finished reading. You might want to
ask the children to tell the story back

to you in their own words as they

read the pictures.

2. Have each babysitter learn a finger-
play and demonstrate it to the rest of
the group. Use one from the project
book or make one up. (Abour 15
minutes)

3. Make a picture book for a young
child. Find interesting pictures from
a magazine and glue them to paper
or card stock cut to the size of a small
plastic baggie. Insert the picture into
the baggie and close. Staple or lace
the pictures together with yarn to
form a book. If you use staples, cover
them with masking tape. This is an
easy, inexpensive book to make for
children. As you read the book, talk
about the pictures. You also can use
real pictures of the child’s family if
you have them. (About 30 minutes)

4. Make play dough using the recipe in
the project book. (Abour 25 minutes)

5. Make one of the musical instruments
suggested in the project book. (About
15 minutes)

6. Babysitters can make one of the
snack recipes and serve it at your
meeting. Provide juice to drink.
(About 15 minutes)

7. Go for a walk and gather nature
items to make a collage. Provide the
babysitters with poster board and
glue. This is a great activity to do
with children of many ages. (Abour
30 minutes)

8. Invite younger siblings (or a parent
with young children) to your meet-
ing. Babysitters can plan several
activities to do with the children
using suggestions from the project
book. (About 30 to 45 minutes)

You will need:

e Children’s books

e Dlastic baggies

e Stapler

e Play dough ingredients

e Supplies for musical instruments
e Snack ingredients

e Large poster board or construction
paper for collage

e Glue or tape




Ages and Stages of
Creative Activities

This section is an additional reference
to help the sitters develop age-appro-
priate activities and projects. You may
want to duplicate this for your group.

Infants

Infants (birth to 18 months) learn to
grasp, sit up, crawl, and walk. Older
babies learn to talk and express them-
selves using one- or two-word sentences.
Activities for this stage of development
should encourage creativity. Build on
what infants do by offering them a vari-
ety of safe materials to play with. For
example, when infants use a pan as a
drum and hit it with their hands, offer
them other things to hit it witch, like
wooden spoons. Or offer them other
drums like plastic bowls or empty boxes.

Toddlers

Toddlers (18 months to 4 years) have
growing hand control and coordina-
tion. They should be given opportuni-
ties to draw with paint, crayons, and
chalk. Toddlers will need to be super-
vised in these activities to understand
the right place for drawing. Young tod-
dlers especially often use walls, sheets,
floors, tables, and other surfaces for
drawing, if not given guidance. For
most toddlers, this is a scribbling stage
in art, and a picture rarely looks like

a recognizable object. Using muscles
and discovering how things feel is what
counts. Toddlers enjoy art experiences
such as play dough, clay, shaving cream
painting, cornstarch and water, and fin-
ger painting. Later, toddlers are ready
for experiences with scissors and glue.
Toddlers need supervision until they
learn the rules for using these materials.

Toddlers have a growing vocabulary
and can tell short stories. They also can
make up simple stories about pictures

you show them. Encourage the toddler

to talk to you about his/her experiences.

Toddlers can do much with creative
movements. They are learning the
names of body parts and enjoy activities
such as touching toes, eyes, or elbows.

Toddlers can do simple creative move-
ments like imitating animals. They
enjoy dancing and, like infants, should
be exposed to all kinds of music. Tod-
dlers also enjoy making their own
music with simple instruments like bells
and sticks. The fantasy play of toddlers
comes naturally. They still are learning
what is real and what is pretend. Fan-
tasy play—pretending to be the mother
or doctor—is how young children learn
about the world. It also helps children
feel powerful and in control. In make-
believe, children get to do the ordering
instead of being ordered.

Preschoolers

Preschoolers (4 to 6 years) have greater
muscle control than toddlers. They
enjoy the same creative materials, but
are able to use them in more complex
ways. Most preschoolers know the cor-
rect place for drawing, but will some-
times give in to the temptation to write
on walls or floors, if left unsupervised
for long. By age 4 or 5, some children
start drawing recognizable objects,
although many details may be missing.
By age 6, most children want to explain
the pictures they create.

Preschoolers also are good storytellers.
They enjoy making books of their sto-
ries, drawing pictures to illustrate them,
and telling stroies in groups with each
person telling a part.

The creative movement of preschoolers
shows much attention to detail. They
enjoy dancing and are aware of others
dancing around them. They enjoy mak-
ing up songs and music with instru-

ments.

The fantasy play of preschoolers also
is more complex than that of toddlers.

Preschoolers often direct each other on

what to do as they play “Let’s pretend.”
For example, one might say, “You be
the mom, and I'll be the dad. .. .” By
age 6, preschoolers have developed a
good idea about what is real and what
is fantasy. Usually around this age, they
figure out that Santa Claus, the tooth
fairy, and the Easter bunny are not real.
Children may choose to go on pretend-
ing anyway. Many children of preschool
age have imaginary friends. These usu-
ally vanish by school age when they get

more involved with real, live friends.
Early School-Age Children

Early school-age children (6 to 9 years)
usually draw recognizable pictures.
However, they may exaggerate the parts
of the picture that are most important
to them. They still leave out details. For
example, people in their pictures may
have hands but no arms; or furniture in
their pictures may not be on the floor,
but rather floating in space. They do
not always use color realistically. People
may have red feet and green faces. Ani-
mals might be orange. This is okay—
the children are being creative!

School-age children are able not only to
tell stories, but also to write them down
and illustrate them themselves. Early

school-age children enjoy reading these

and other stories to you.

By this age, many children may be tak-
ing classes in gymnastics. Early school-
age children often try to imitate the
current dance craze in movement and
may be learning to play a real musical

instrument.

The fantasy play of early school-age
children contains some make-believe.
By this age, fantasy usually includes
action-oriented games like “superhe-
roes” or “horses.” Much of the school-
age child’s time deals with daydream-
ing. Some daydreams become real, as

children start to act out stories and
plays.
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Session 5: Sitting Safely

Handling emergencies requires think-
ing and decision-making skills. Parents
want to know that their babysitter can
stay calm and will contact them and/
or the emergency personnel in the event
of an accident or emergency. The big-
gest difficulty for the members in your
group may be deciding who to call first:
the parent or 9-1-1. It is important to
convey that each situation is differ-

ent and requires making an important
decision. But, should they be in doubr,
they should call 9-1-1 first and let the
emergency personnel know that they
are a babysitter and whether or not they
have contacted the parents yet. In all
cases, the parents should be called as
soon as possible, not only because they
are responsible for the child, but also
because they can give emergency per-
sonnel more information and provide

clearance for any treatment procedures.

Activity Suggestions

1. Ask babysitters to look up several

types of emergencies in the most
recent Red Cross Babysitter’s Hand-
book (or other similar guide), so they
know how to use this resource. This
handbook is available from your local
Red Cross office for a small fee. The
book and a special first aid kit for
babysitters also can be ordered from
www.redcrossstore.com, the new
online Red Cross store. (About 15

minutes)

. Review the items in a first aid kit

and show them how they are used.
Syrup of Ipecac and activated char-
coal are no longer recommended for
home use when poisons are swal-
lowed. Youth should find the current
Poison Control Center phone num-
ber on-line and write the number in
their project book and babysitting
kit or order phone stickers to be

put near the phone. Emphasize that
children should be watched closely
so potential hazards are eliminated
before they become a problem.
(About 15 minutes)

. Conduct a scan of a home or your

meeting location for potential haz-
ards. Hazards are most often found
when children are babysat in homes
where only adults live. Ask your sit-
ters to get on their hands and knees
to notice what hazards may appear at

the child’s level. (About 15 minutes)

4. Invite a qualified medical techni-

cian or Red Cross representative to a
group meeting to demonstrate basic
first aid procedures that a babysit-
ter might have to perform before
the parents or emergency personnel
arrive. (Variable. Depends on the pre-
sentation.)

. Role play the situations outlined in

the member’s guide. Allow the youth
to show how they would react if the
situations were real. Let small groups
complete the role play and then
come together for a discussion. Your
goal is to give babysitters confidence
that they can handle the situation,
so be careful how you critique them.
Put your suggestions in a context,

and give the reasoning behind them.

For example, if there is a fire in an
oven or microwave oven (situation),
leave the oven closed (suggestion).
Once you remove the oxygen, the
fire can’t burn (explanation). The
same is true if you find yourself on
fire. You should “stop, drop, and
roll,” and the lack of oxygen will
snuff out the fire (another example of
the same principle). If you run, you
may increase the oxygen to the fire.

If you don’t have time enough for
the youth to be involved in the role
play situations, you may want to tape
others who have done this activity,
watch the tape, and discuss whether
or not the babysitter in the situation

responded well to the emergency.




Successful responses often depend
upon careful and accurate commu-
nication of the situation, reflected by
the tone of voice as well as the words

spoken. (About 30 minutes)

6. Make a first-aid kit. Many places
where children play need a first-aid
station for emergency cuts, bumps,
and bruises. Each babysitter can
develop a basic first-aid kit to take
into a home or use at a playground.
Obtain training so you'll know how
to use these items, or invite a medi-
cal professional to your meeting to
talk about first aid with your group.
(Variable. Depends on presentation.)

You will need:

e Several copies of the Red Cross
Babysitter’s Handbook

e First-aid kit containers

e Paper and pencil for identifying haz-
ards

e Resource person for first-aid demon-

stration

e Supplies for the first-aid kit (enough
for each participant)

Supply

Use

Sterile gauze (2” and 4”) squares

Dress larger cuts, wounds

Adhesive tape roll

Hold dressings in place

Adhesive bandages, different sizes

Dress smaller cuts and wounds

Elastic bandage, 2” wide

Hold dressings in place, wrap ankle,
make an arm sling

Scissors and tweezers

Cut cloth, tape, pull out stingers and

slivers

Chemical cold pack

Prevent swelling

Clean washcloth

Apply pressure to large cuts

Latex disposable gloves

Protect yourself from germs
(Keep a supply for diaper changes)

Antiseptic wipes

Wash small cuts, scrapes, and wounds,

wash hands, clean scissors and tweezers

Antibiotic ointment

Disinfect small cuts, scrapes, and

wounds

NOTE: These are basic first-aid supplies for the babysitter. Other items may be
added as needed.
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Session 6: Sharing Tool Kids and Portfolios

This session is the final meeting. The
babysitters bring in their babysitting
kits and portfolios to share. It is the
final activity of their project. If your
group didn’t make kits at home, use
this session to get them started. You can
begin construction and decoration, or
at least plan what they will put in the
kit during the session. To make a good
babysitting kit, ask the babysitters to
think about all of the information from
the babysitting project—safety, creativ-
ity, ages and stages, etc.

Although you should acknowledge the
participation and accomplishments of
each sitter, note that this project does
not certify babysitters. Because of liabil-
ity concerns, we are not able to gradu-
ate “certified” babysitters; however,
participants can indicate that they have
completed a “babysitting 4-H project”
when talking with parents who might

hire them.

Activity Suggestions

1. Share babysitting kits made at home.
Divide the group into partners and
ask them to evaluate each other’s kit.
You can use the evaluation in this
guide. Ask the babysitters to share
their kits with the group. (Variable,
depending on the number of babysit-
ters in the group.)

2. Share babysitting portfolios or
resource collections. (Variable,
depending on the number of babysit-
ters in the group.)

3. Have a brief ceremony where you
acknowledge the accomplishments of
each of the babysitters. Any form of
recognition is appropriate. A sample
recognition certificate is available in
this helper’s guide. (Variable, depend-
ing on the number of babysitters in the
group.)

You will need:

e Babysitting kits and/or portfolios

e Certificates or recognition of
participation

Check with your county 4-H program
to see if there is an opportunity to
exhibit this project at a fair. An exhibit
could include the babysitting kit with
a card indicating the appropriate age
level for each activity. You may use the
following evaluation at roundup or to
judge a fair display or demonstration.
Make sure you share these criteria with
the sitters!




4-H Babysitting Kid Evaluation

Name: Club or Group:

Kit ltems For Ages

1.

2.

10.

Very Good Good Needs Improvement

Appropriate for child’s age 3 2 1
Considerations for safety 3 2 1
Cleanliness/neatness 3 2 1
Durability of kit 3 2 1

3 2 1

Creativity with items

You might want to ask each babysitter to demonstrate how to use his/her tool kit with a child. Comment below on the contents in
the tool kit based on the criteria above. Suggest that the babysitters visit a child and use the kit.




Certificate of Achievement

18U.8.C.707

This recognizes

Name

for completion of the Babysitting Beginnings 4-H project.

Congratulations!
Name Date
Leader/Helper
PENNSTATE
[ Zhw) College of Agricultural Sciences

w Cooperative Extension
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I Pledge:

My Head to clearer thinking,
My Heart to greater loyalty,

My Hands to larger service, and
My Health to better living,

For my club, my community,
My country and my world.



